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Induction Tutor Guide:

Progress Reviews and Assessments (2025/2026)


Induction Tutor Update
Welcome to our Induction Tutor guidance on the completion of Progress Reviews and Assessments.  It is a real privilege to work alongside ECTs and support them throughout their induction. As an Appropriate Body, we are aware of the responsibilities that come alongside this, as well as the statutory paperwork that induction tutors are required to complete. As an Induction Tutor, your responsibilities are a key element of an ECT’s induction (see appendix 1).
As an appropriate body, we have looked at how we can streamline some of the reporting aspects of your role.  There are two main types of report that you will need to complete: 
· Progress Reviews and 
· End of Year Assessments / Interim Assessments.
Progress reviews are completed at the end of terms 1, 2, 4 and 5. These are statutory reviews which look at the progress each ECT is making when judged against the Teacher Standards.  The Induction Tutor should complete these but may wish to seek advice and guidance from the mentor. Induction Tutors should use monitoring evidence to inform the progress review to ensure that the information is accurate and a true reflection of the ECT’s progress towards the Teachers’ Standards.
As Induction Tutor it is your role and responsibility to complete the Progress Review on ECT Manager whilst ensuring that the following is in place for each of your ECTs; you will then need to make judgements about their progress.  On the Progress Review form, you will need to make:
1. An acknowledgement that the ECT is receiving their statutory entitlements.
2. Brief comments regarding the ECTs progress / how they are getting on in school.
3. Make a ‘best fit’ judgement against each of the teacher standards by selecting if the ECT is:
· Enhancing
· Achieving
· Working Towards
· Support Required
When you are making these judgements as Induction Tutor, you need to take into context the stage of development of the ECT.  The advice below is from statutory guidance.
“When deciding whether an ECT is meeting the Teachers’ Standards, Induction Tutors must consider the ECT’s stage of development and length of time in post. The statutory guidance states that judgments should reflect what can reasonably be expected of an ECT at that point in their induction, rather than applying the standards as if they were an experienced teacher. This means progress should be assessed in relation to the support and training received and the time available to demonstrate improvement.”
(Source: Department for Education – Statutory Guidance: Induction for Early Career Teachers, updated 2025)
The Progress Review Support Document (appendix 2) can support you in deciding the ‘best fit’ for your ECT against each of the Teacher Standards.  This could be useful to use when observing ECTs so that you have an easy to refer to summary of the benchmarks for the Teacher Standards.
_______________________________________________
End of Year Assessments
The formal end-of-year assessment concludes Year 1 (Term 3) and Year 2 (Term 6) of the Early Career Teacher Entitlement (ECTE). N.B. These “Terms” are not necessarily synchronous with the start of the academic school year, and an assessment might fall during the Autumn or Spring term. This will also differ for Part-time ECTs.
The purpose of the assessment is to evaluate whether the ECT is meeting the Teachers’ Standards by comparing the evidence gathered across the school by all professionals involved with the ECT.  This will include, for example, lesson observations, professional progress reviews, work scrutiny’s, pupil outcomes, discussions with mentors and progress made toward completing their training.  Induction Tutors should base their judgments on the principle that the ECT needs to make appropriate progress throughout induction, with the expectation that by the end of the second year they will have met, and be able to demonstrate competence in, all the Teachers’ Standards.
End of Year Assessments require a fuller report than a progress review.  The Induction tutor, with the support of the ECT mentor and other key staff, will have gathered the detail needed to be able to record the ECT progress in the End of Year Assessment.  These assessments, completed using ECT manager, require the Induction Tutor to outline what evidence has been gathered, and detail how this supports their judgement on the progress made by the ECT toward meeting each of the teacher standards.  Please refer to appendix 3 to see exemplars of evidence which might be gathered to exemplify a particular teacher standard.
_______________________________________________
Interim Assessment
An Interim Assessment is a review process which sits outside the scheduled end-of-year assessments. It is required when an ECT is leaving a school at a point in time when an End of Year Assessment is not due i.e. at the end of terms 1, 2, 4 or 5.  As soon as the Induction tutor is aware that an ECT is leaving the school, they should record / change the ECT leaving date in ECT Manager. A progress review will be due for the ECT at the end of that term and the Induction Tutor should begin to complete this as normal. 
IMPORTANT – when asked as part of the progress review form Will this ECT be remaining at this school for all or part of the next assessment period? Select no . ECT Manager will auto-generate an Interim Report to complete.  The Induction tutor would fill in this report in the same way as they would complete an End of Year Assessment.  This level of detail is necessary to outline the progress made by an ECT as they are changing setting.
If you do not select no at this stage, you will complete a progress review for the ECT. This will then need to be resubmitted again as an Interim Assessment, and you may have to complete the form twice.
______________________________________________
ECT Manager
All ECT reports are managed, completed and stored within ECT Manager. If you have never completed any Progress reviews using this platform, we have created a helpful presentation with screen shots to walk you through this process step-by-step. This can be found in the Resources section of ECT Manager.
______________________________________________

And Finally, if you require any further information, guidance or support, please get in touch with us at Northern Lights TSH:

Phone - 0191 9336771
Email - appropriatebody@nllt.co.uk


Appendix 1 
Key Responsibilities of the Induction Tutor
· Lead and Coordinate ECTE Delivery
· Set up and manage the Early Career Teacher Entitlement (ECTE) induction framework.
· Register ECTs, mentors, and training programmes via DfE systems.
· Progress Monitoring and Assessment
· Schedule and conduct termly progress reviews.
· Complete formal assessments at the end of Year 1 and Year 2 (or pro-rata for part-time staff).
· Review Against Teachers’ Standards
· Assess progress informally and formally against Teachers’ Standards.
· Communicate decisions to ECT and Appropriate Body.
· Classroom Observations and Feedback
· Organise and conduct regular observations.
· Provide timely written feedback to support development.
· Update DfE Records
· Notify DfE of any changes to ECT, mentor, induction tutor, or programme details.
· Point of Contact and Liaison
· Act as the main link between ECT, mentor, Headteacher, and Appropriate Body.
· Carry out delegated duties such as appointing an Appropriate Body and selecting an appropriate induction programmes to deliver the ITTECF.
· Support Intervention and Cause for Concern
· Identify early signs of difficulty with ECT’s and implement support plans, in liaison with your Appropriate Body
· Request and manage extensions or adjustments for ECT’s who are experiencing individual special circumstances.
· Ensure Administrative Efficiency and Compliance
· Maintain streamlined record-keeping using existing documentation.
· Ensure ECTs know how to raise concerns about induction or support.
· Follow guidance and systems from your Appropriate Body, keeping them appraised as appropriate of any changes to school or your ECT’s.





Appendix 2 - 
Progress Review Support Document
	I believe the ECT is receiving all of their statutory entitlements
	Yes/No

	

	
	The Overall Judgement at this point in the ECT’s induction



(whilst making this judgement, remember to apply the advice given by Gov.uk about reasonable expectations)
	The ECT is making good progress in all TS 


(All statements enhancing/achieving)
	The ECT is making good progress in most TS

(1-3 statements working towards / support needed) 
	The ECT is making good progress in a few TS 

(3-5 statements working towards / support needed)
	The ECT is not currently making good progress 

(all statements within working towards / support needed)

	General Comments about the ECT’s progress so far within their induction:






	
	Teacher Standards
	Enhancing
	Achieving
	Working Towards
	Support Required

	1
	Set high expectations which inspire, motivate and challenge pupils
	Sets very high expectations which inspire, motivate and challenge the pupils in their care
	Sets high expectations which inspire, motivate and challenge the pupils in their care
	Sets reasonable expectations which inspire, motivate and challenge the pupils in their care
	Does not set adequate expectations which inspire, motivate and challenge the pupils in their care

	2
	Promote good progress and outcomes by pupils
	Promotes exceptional progress and outcomes by their pupils
	Promotes good progress and outcomes by their pupils
	Promotes adequate progress and outcomes by their pupils
	Little attention is paid to the progress and outcomes by their pupils

	3
	Demonstrate good subject and curriculum knowledge
	Demonstrates an excellent subject and curriculum knowledge
	Demonstrates a good subject and curriculum knowledge
	Beginning to demonstrate a secure subject and curriculum knowledge
	Significant gaps in subject and curriculum knowledge

	4
	Plan and teach well-structured lessons 
	Lessons are consistently good, well sequenced and often show progress for all pupils
	Lessons are mostly good, beginning to show sequence and often show progress for most pupils
	Lessons are not consistently good without a clear sequence and often do not show progress for pupils
	Lessons are not consistently good, have no clear sequence and progress is not evident for pupils

	5
	Adapt teaching to respond to the strengths and needs of all pupils
	Has a very clear understanding of the strengths and needs of all pupils and adapts their teaching accordingly
	Has a clear understanding of the strengths and needs of all pupils and adapts their teaching accordingly
	Has some understanding of the strengths and needs of all pupils and adapts their teaching accordingly
	Fails to take sufficient account of the strengths and needs of pupils or adapt their teaching

	6
	Make accurate and productive use of assessment
	Confident in making very accurate and productive use of assessment approaches
	Becoming more confident in making accurate and productive use of assessment
	Has some knowledge and can make reasonably accurate and productive use of assessment
	Is making inaccurate or unproductive use of assessment 

	7
	Manage behaviour effectively to ensure a good and safe learning environment
	Very confident in a range of behaviour techniques and strategies and has very good relationships with pupils
	Good use of behaviour techniques and strategies and has good relationships with pupils
	Reasonable use of some behaviour techniques and strategies to manage the classroom. Developing positive relationships with pupils
	Pupils’ overall behaviour and attitudes are unsatisfactory. The classroom is not well managed.

	8
	Fulfil wider professional responsibilities
	Excellent understanding of the roles and responsibilities of a teacher and participates fully in the life of the school.
	Up-to-date knowledge and understanding of the roles and responsibilities of a teacher and participates in the life of the school.
	Understands the roles and responsibilities of a teacher and participates in some aspects of the life of the school.
	Has not fulfilled all professional obligations and has made little effort to contribute to the life of the school.

	

	Personal and Professional conduct
Areas to consider:
	No concerns
	Some concerns identified (not linked to safeguarding)
	Significant concerns evident

	
- Treating pupils with dignity, building relationships rooted in mutual respect and at all times observing proper boundaries appropriate to a teacher’s professional position

	
	
	

	- Having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions

	
	
	

	- Showing tolerance of and respect for the rights of others

	
	
	

	- Not undermining fundamental British Values, including democracy, the rule of law, individual liberty and mutual respect and tolerance of those with different faiths and beliefs

	
	
	

	- Ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law

	
	
	

	- Teachers must have proper and professional regard for ethos, policies and practices of the school in which they teach and maintain high standards in their own attendance and punctuality

	
	
	

	- Teachers must have an understanding of, and always act within, the statutory frameworks that set out their professional duties and responsibilities. 
	
	
	




Appendix 3
Evidence Guide for Induction Tutors
	Teachers’ Standard
	Evidence
	Explanation

	1. Set high expectations which inspire, motivate and challenge pupils
	Lesson observation notes showing aspirational language and differentiated tasks
	Demonstrates ambition and motivation through challenging activities

	
	Pupil work samples with stretch tasks
	Shows opportunities for pupils to achieve beyond basics

	
	Pupil voice survey feedback
	Confirms pupils feel inspired and challenged

	2. Promote good progress and outcomes by pupils
	Tracking data evidencing improvement
	Indicates measurable progress over time

	
	Marking and feedback with next steps
	Shows ECT supports improvement

	
	Planning documents with targeted interventions
	Demonstrates proactive strategies for progress

	3. Demonstrate good subject and curriculum knowledge
	Lesson plans addressing misconceptions
	Reflects strong subject knowledge

	
	Observation notes of confident explanations
	Shows ability to deepen understanding

	
	CPD or subject-specific training records
	Indicates commitment to expertise

	4. Plan and teach well-structured lessons
	Schemes of work with clear sequencing
	Demonstrates purposeful planning

	
	Observation feedback noting smooth transitions
	Shows effective lesson structure

	
	Pupil work showing progression
	Confirms planning supports cumulative learning

	5. Adapt teaching to respond to strengths and needs of all pupils
	Differentiated lesson plans/resources
	Shows tailored learning

	
	Observation notes of adaptive questioning
	Indicates responsiveness to needs

	
	SEND strategies implemented
	Demonstrates inclusive practice

	6. Make accurate and productive use of assessment
	Formative assessment examples
	Shows ongoing checks for understanding

	
	Marked work with diagnostic comments
	Indicates assessment guides progress

	
	Data analysis reports adjusting planning
	Demonstrates assessment informs teaching

	7. Manage behaviour effectively
	Observation notes applying behaviour policy
	Reflects proactive management

	
	Behaviour logs showing reduced incidents
	Shows strategies are effective

	
	Pupil voice feedback on safety
	Confirms positive learning environment

	8. Fulfil wider professional responsibilities
	Records of collaboration with colleagues
	Shows engagement in professional community

	
	Communication with parents/carers
	Indicates commitment beyond classroom

	
	CPD participation and reflection logs
	Demonstrates ongoing development



N.B. The list above is indicative and not exhaustive of the types of evidence that can be used to exemplify a particular Teacher Standard.
Exemplar Induction Tutor Comments for Teachers’ Standards
1. Set high expectations which inspire, motivate and challenge pupils
During observations, the ECT consistently used aspirational language and provided differentiated tasks that challenged all learners. This approach demonstrates a commitment to high expectations and motivates pupils to achieve their full potential.
The ECT establishes clear routines and expectations, creating a calm and orderly classroom environment.
2. Promote good progress and outcomes by pupils
The ECT has shown clear evidence of promoting progress through effective use of assessment data and targeted interventions. Marking includes constructive feedback and next steps, enabling pupils to understand how to improve and achieve better outcomes.
Through differentiated questioning and extension activities, the ECT ensures all pupils are challenged appropriately, promoting resilience and confidence in learning.
The ECT regularly reviews pupil progress data and adapts teaching strategies to close gaps, demonstrating a proactive approach to improving outcomes.
3. Demonstrate good subject and curriculum knowledge
Lesson planning and delivery reflect strong subject knowledge, with misconceptions anticipated and addressed effectively. The ECT demonstrates confidence in explanations and questioning, supported by engagement in subject-specific CPD.
The ECT integrates subject-specific vocabulary effectively into lessons, supporting pupils’ deeper understanding of key concepts.
Regular engagement with curriculum updates and professional reading demonstrates the ECT’s commitment to maintaining high standards of subject knowledge.
4. Plan and teach well-structured lessons
The ECT’s lessons are well-sequenced and purposeful, with clear objectives and smooth transitions. Observations confirm effective time management and logical progression, ensuring pupils build knowledge cumulatively.
Lesson plans show clear progression and logical sequencing, ensuring pupils build on prior knowledge effectively.
The ECT uses a variety of engaging activities and resources to maintain pupil interest and maximise learning opportunities throughout the lesson.
5. Adapt teaching to respond to the strengths and needs of all pupils
The ECT consistently differentiates tasks and uses adaptive strategies to meet diverse needs. Observations highlight responsive questioning and scaffolding, alongside evidence of inclusive approaches for pupils with SEND.
The ECT demonstrates flexibility in lesson delivery, adjusting pace and support based on real-time assessment of pupil understanding.
Individual learning plans and targeted interventions are evident, ensuring pupils with additional needs receive appropriate support.
6. Make accurate and productive use of assessment
The ECT employs a range of formative assessment techniques to check understanding and inform planning. Marked work includes diagnostic comments and improvement targets, and data analysis is used to adjust teaching strategies.
Feedback provided by the ECT is timely and specific, enabling pupils to understand their next steps and take ownership of their learning journey.
The ECT uses questioning effectively to gauge understanding and inform immediate adjustments to teaching.
Assessment records are detailed and used to plan future lessons, ensuring teaching is responsive to pupil needs.
7. Manage behaviour effectively to ensure a good and safe learning environment
The ECT applies the school’s behaviour policy consistently and proactively. Observations and behaviour logs show a reduction in incidents, and pupil feedback confirms a positive, safe learning environment.
Positive behaviour strategies, such as praise and rewards, are consistently applied, contributing to a respectful and safe learning space.
The ECT consistently communicates high expectations through clear learning objectives and positive reinforcement, fostering a culture of ambition in the classroom.
8. Fulfil wider professional responsibilities
The ECT engages actively in professional collaboration, attends CPD sessions, and communicates effectively with parents and carers. Reflection logs demonstrate a commitment to ongoing development and contribution to the wider school community.
The ECT actively participates in school initiatives and contributes ideas during team meetings, demonstrating collaborative practice.
Regular communication with parents through reports and meetings reflects the ECT’s commitment to supporting pupil progress beyond the classroom.
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